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LIGHTING THE SPARK: MAKING ENGLISH EXCITING
FOR TEEN BEGINNERS

Thearticleis focused onthe analysis ofteaching English to beginner teenagers and the unique challenges and opportunities
this task presents. Teaching English to teenage beginners is often underestimated in terms of its complexity. While it
may initially appear less demanding than instructing more advanced learners, educators soon discover that working with
adolescents at the beginner stage requires a nuanced understanding of both pedagogy and psychology. This demographic
group, with limited or no prior exposure to the English language, brings a distinctive combination of emotional sensitivity,
curiosity, and vulnerability to the classroom.

The article explores effective teaching strategies that go beyond traditional instruction, aiming to transform early
language encounters into rich, memorable, and motivating experiences. It draws on the principles of communicative
language teaching (CLT), placing a strong emphasis on emotional engagement, building positive teacher-student
rapport, and encouraging learner autonomy from the outset. Among the practical tools and methodologies discussed
are gamification techniques, the integration of multimedia resources, personalisation of classroom content, task-based
learning, and the use of positive reinforcement. These approaches aim not only to improve language acquisition but also
to support the development of confidence and intrinsic motivation in young learners.

Furthermore, the article delves into common obstacles faced by educators, such as student anxiety, low participation,
and the psychological gap between teacher and adolescent. It offers practical, experience-based solutions for overcoming
these barriers, including creating a safe and supportive learning environment, managing classroom dynamics with
empathy, and designing lessons that are linguistically accessible yet personally meaningful. Overall, the article highlights
the importance of viewing beginner-level teaching as a professional and creative endeavour that requires adaptability,
patience, and genuine understanding of the adolescent learner.

Key words: teenage beginners, communicative teaching, learner motivation, gamification, classroom engagement,
emotional connection, language confidence.

Introduction. Despite the growing emphasis and cultural relevance required to meaningfully
on inclusive and differentiated instruction in  connect with this age group. The absence
language education, teaching English to teenage of engaging, learner-centred strategies can
beginners remains an underexplored and often lead to frustration, resistance to participation,
undervalued area of pedagogical practice. Many  and a negative attitude toward language learning
educators perceive beginner-level instruction  in general.
as less demanding due to its basic content The field of English language teaching (ELT)
and vocabulary. However, this assumption has produced a substantial body of research
overlooks the significant cognitive, emotional, focused on communicative methodologies, learner
and motivational challenges that arise when engagement, and motivation (Dornyei, 2001;
working with adolescent learners who possess  Harmer, 2015). However, while considerable
limited or no prior knowledge of English. attention has been given to adult learners

Teenagers in beginner classrooms often and advanced-level students, teenage beginners
experience high levels of language anxiety, low  represent a comparatively underrepresented group
self-confidence, and disengagement, especially in both empirical studies and practical literature.
when instructional methods fail to resonate with Several studies (Lightbown & Spada, 2006;
their developmental needs and personal interests. ~ Cameron, 2001) emphasize the importance
Furthermore, traditional teaching materials of age-appropriate input, scaffolded interaction,
and approaches frequently lack the flexibility and affective support in fostering second language

99



ISSN: 2786-4758 (Print), 2786-4766 (Online)

acquisition among young learners. These
findings are particularly relevant when applied
to teenagers, whose cognitive and emotional
development requires teaching approaches that
are both structured and flexible. At the same time,
researchers such as Dornyei and Ushioda (2011)
have highlighted the role of intrinsic motivation
and learner autonomy as critical factors in
maintaining engagement, especially in contexts
where students may feel overwhelmed by
the novelty and perceived difficulty of language
learning.

Moreover, empirical evidence suggests that
the use of gamification (Burke, 2014; Godwin-
Jones, 2014), digital media (Pegrum, 2014),
and personalized content (Tomlinson, 2013)
can significantly enhance student participation,
enjoyment, and retention at the beginner level.
These methods have been shown to improve
learners’ affective responses, lower anxiety,
and foster a sense of connection between
the language and students’ real-world interests —
an outcome particularly desirable when working
with adolescent learners.

Nevertheless, the specific intersection
of teenage psychology, beginner-level instruction,
and engagement-focused teaching strategies
remains insufficiently explored. Few studies
directly address how classroom rapport, cultural
relevance, and interactive tasks can work in
tandem to «spark» initial interest and sustain
motivation among teens with no prior English
background. Therefore, this article contributes
to the field by synthesizing relevant theoretical
frameworks and applying them to the specific
challenges of teaching teenage beginners in
modern, dynamic learning environments.

The subject matter of the study is
the development of engaging strategies for
teaching English to teenage  beginners.
For advanced teachers and those just starting
their teaching experience, teaching beginners
might seem more straightforward than instructing
students at more advanced levels. Nevertheless,
this is a wrong impression. The beginner level is
more of a challenge, since it sometimes demands
more comprehensive preparation for the lesson.
However, once you have the proper techniques
and materials for guidance, beginners can be
the most rewarding students to teach.

Results and Discussion. The CEFR, or
Common European Framework of Reference
for Languages, is an international standard
for language ability. The Council of Europe
developed it and is widely used in language
teaching and assessment worldwide. According to
La Forét Education Pvt Ltd (2024), CEFR has six
levels, from A1 for beginners to C2 for users who
are proficient in the language.

Y CEFRlevels g5

B2 Advanced ‘
Upper
Intermediate
B1
Intermediate
u Beginner

Pic. 1. CEFR levels

According to the CEFR, beginners are
learners at the Al level, and sometimes also A2,
depending on the context. The learners can be
characterised in the following way:

— They have little to no prior knowledge
of the language;

— They can use and understand basic
everyday expressions (e.g., greetings, asking for
directions, introducing themselves);

— They can interact very limitedly if
the other person speaks slowly and clearly;

— They require support with vocabulary,
grammar, and pronunciation.

A true beginner has zero knowledge
of a language, which is rare with a language as
prevalent as English.

You’re more likely to encounter false
beginners on your teaching journey. These
learners have some language knowledge, which
they may have acquired at school, through media,
or self-study. However, their knowledge is so
limited that they must start from square one.

At the beginner level, a student should have
basic skills and knowledge for effective commu-
nication in everyday situations. In particular, those
at the Al level study the components in the table
below. This was set out by the Council of Europe
(2001), Common European Framework of Refer-
ence for Languages: learning, teaching, assessment.

100



AkagewmiyHi cTyaii. Cepisa «[lMegarorikay, Bun. 2, 2025

English communication

A1 CEFR

English vocabulary
A1 CEFR

English grammar

A1 CEFR

« Exchanging greetings

= Giving personal information = Numbers and pri
« Using numbers, days, months, years
+ Asking for and telling the time
Describing people

+ Giving information about objects

« Describing places

« Describing habits and routines

« Expressing likes and dislikes

« Colours
Personal posses

= Food and drinks

« Describing simple actions « Clothes

e

+ Days of the week and months

ces

« Countries and nationalities

sions

+ Parts of the body
« Family and friends

= Household rooms and objects

« Questions words

= Possessive adjectives and pronouns

+ Present simple

+ There is/There are

Imperatives

+ Present continuous (now or in progress)
« Prepositions of place

« Modals: can, can't, do, doesn't

« Simple adjectives

« Comparatives and superlatives

A w

Pic. 2. CEFR Overview: Key Skills in Communication, Vocabulary, and Grammar

Teenagers are at a unique developmental stage.
They experience physical, emotional, and cognitive
changes that directly impact how they learn.
What makes it challenging to teach teens as
beginners? These students typically strongly desire
independence while simultaneously experiencing
heightened self-consciousness regarding how their
peers perceive them. Though they’re developing
more complex abstract thinking capabilities, their
motivation and confidence often vary significantly
daily. When teaching adolescents, it’s essential to
recognise that they generally resist direct authority
but thrive in environments built on mutual respect.
Their sensitivity to embarrassment means teachers
must approach error correction with particular care
and tactfulness.

Tips for working with teen beginners:

1. Teens need to express their identity,
even with basic English. Simple projects
about their interests help them connect with
the language personally. To maximise learning
outcomes, lessons should incorporate content that
connects meaningfully to teenagers’ real-world
interests and experiences, making the language

learning process more personally relevant
and motivating.
2. Technology is your friend. Most

teens enjoy using apps, social media activities,
and creating digital content to learn English.

3. Group work is practical. Teens often
learn better from peers than teachers, and working
together reduces pressure on individuals.

4. Use mature materials. Even though
they’re beginners, teens need content that respects
their age, not materials designed for young
learners.
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5.  Some teens get frustrated when they can’t
express complex thoughts in simple English.
Regular encouragement and celebrating small
achievements help keep them motivated.

6. Clear progress markers are essential.
Teenagers respond well to seeing evidence that
their skills are improving.

Teen beginners need clarity and structure
to feel secure and purposeful in their learning.
Make sure you start with clear goals. To make it
more effective, share the lesson’s goal at the start
and refer back to it during the class. Don’t use
overwhelming language while presenting learning
objectives; it’s a good idea to present them in
student-friendly language (e.g., ‘Today we will
learn how to talk about our families’). Break
down long-term goals into small, achievable steps.
For example, the long-term goal would be ‘Talk
about daily routines using the present simple.’
Meanwhile, the short-term goal is ‘Say what time
you wake up, have breakfast, and go to school.’

When the goals are set, beginners must build
a foundation in core skills: speaking, listening,
reading, and writing. The teacher’s task is to
guide them in their journey and build a strong
and balanced foundation for future language
development.

Why is focusing on key skills necessary
for teen beginners? These students aren’t
just memorising words and grammar rules —
they’re learning how to use the language in real
situations. Each skill plays a role:

Speaking: Builds confidence and fluency; helps
learners communicate.

Listening: Develops
and models correct pronunciation.

comprehension
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Reading: Reinforces vocabulary and grammar
structures.

Writing: Encourages organisation of thoughts
and accuracy.

In real-world communication, we often
combine skills. Imagine ordering food: you listen,
speak, possibly read a menu, and might write
something down. Teaching in isolation doesn’t
prepare students for this. That’s why lessons
that combine all four skills are naturally more
dynamic and engaging. For example, reading
a short comic (reading) can lead to a discussion
(speaking), followed by a creative writing task
(writing), all while listening to character voices
in audio (listening). Focusing on all skills allows
students to develop holistically and helps teachers
identify who needs support in a particular area.
Some may speak well but struggle with writing;
others may read fast but fear speaking in class.

By setting clear goals and building core
language skills, you’re helping teen beginners
navigate the early stages of their language journey
with purpose and confidence. However, even with
a well-planned path, students must see how far
they’ve come and where they’re headed. This is
where tracking and reviewing progress become
essential.

Teenagers often question the point of what
they’re learning, especially at the beginner
level, where progress can feel slow. If they
don’t see precise results, they may quickly
lose interest. When teachers highlight progress
through goals achieved, new vocabulary used, or
successful tasks completed, students feel a sense
of achievement and purpose. If a student couldn’t
introduce themselves a week ago but now can
say, “Hi, I'm Ivan. 'm 15. I’'m from Vinnytsia”,
and visible improvement boosts their confidence.

Revisiting what students have learned
and allowing them to apply it again helps move
information from short-term to long-term
memory. Beginners benefit from lots of review
through repetition, recycling language, and short
assessments. A student learns food vocabulary
on Monday, uses it in a guessing game on
Wednesday, and writes a menu on Friday. That’s
a meaningful review.

Finally, when teens reflect on what they’ve
learned or check off what they can do, they
become more active participants in their learning.

They know how to self-assess and set personal
goals — a key step toward becoming independent
language learners. Tracking allows teachers to
notice patterns: who is struggling and progressing
quickly, and which skills need more practice
across the class. This helps with differentiated
instruction and better planning. Use simple
progress trackers (charts, journals, folders) or
short self-reflection tasks at the end of lessons to
gather student feedback.

Before exploring how to teach English to
beginners, we must consider what you should
prepare. Choosing the right content for your
learners is one of the first and most important
steps you can take.

Many teachers begin by teaching lexical sets,
which include things like numbers, animals,
or food items, because they seem like a simple
and easy place to start. However, this language
is often irrelevant for learners and doesn’t give
beginners the content needed to form sentences
and use the language. The logical division
of information into parts will significantly
improve its perception and assimilation. Structure
the lesson plan; break it down into small tasks
and straightforward steps.

Teens often have short attention spans
and varied interests. Keeping them engaged
requires dynamic lessons and interactive
tasks. Using visual aids and gestures may help
you to demonstrate the task and engage your
students more. Teen beginners benefit greatly
from visual support. Pictures, flashcards,
icons, and realia help clarify meaning without
translation. Gestures provide extra cues to
reinforce instructions and vocabulary. For
example, you add valuable context to the phrase
‘Hello, my name is...” by putting it next to
an image of a person wearing a name tag
and shaking someone’s hand. You could also
clarify this phrase using gestures by waving when
you say ‘hello’ and pointing to yourself when
you say your name. When teaching ‘sit down’
and ‘stand up,’ point to a chair or mime the action
while saying the word. Use emotion-based facial
expressions to support adjectives like ‘happy,’
‘angry,” or ‘tired.” Before each lesson, plan
the best way to introduce the target language so
you’re well-prepared with images and gestures to
help your student follow along.
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Repetition helps beginners absorb new
language, but it shouldn’t feel boring. Vary
the format — use chants, echoing, games, or
student-led repetition to make it interactive
and memorable (Korovii, 2025). After introducing
new vocabulary (e.g., days of the week), repeat
it through choral drilling, a memory game,
and a quick quiz game at the end of class. Find
more drilling techniques in the table below.

When teaching beginners, it’s important to
use simple language. With teens, do this without
sounding like you’re talking down to them.
Use clear, everyday English instead of overly
simplified ‘teacher talk.” Speak at a normal speed,
but make sure to say each word clearly. Take
short pauses between sentences to give them time
to think. Simplify your directions, instructions,
praise, and feedback to the shortest possible
forms, such as: ‘Good job!” ‘Take out your
workbooks’ or ‘Listen, please’.

Showing is better than telling. Instead
of just explaining a task, demonstrate it or
use a confident student as an example. Break
complicated tasks into numbered steps,
and provide visual aids or written instructions that
teens can use independently. This helps them feel
more independent.

Use the exact words for classroom routines
and instructions regularly. Teens will quickly

learn these words through repetition. This sets
a strong base for understanding language that is
more complex later. When teaching new words or
grammar, put them in real-life situations or stories
that teens can picture and connect with, rather
than just listing isolated words or rules.

Always check how well your students
have understood the lesson material. They are
frequently too shy to inquire or clarify
information. Instruction Checking Questions
(ICQs) and Concept Checking Questions (CCQs)
are helpful tools for teaching teen beginners, but
how you ask them is essential.

ICQs: Ask questions in a friendly way,
like ‘Are you writing or speaking?’ or ‘Do you
work alone or with a partner?’ This helps check
if they understand without making them feel
small.

CCQs: Be careful with how you ask these
questions, as teens might not want to show they
are confused. Instead of asking directly, try
to check understanding through fun activities.
For example, have students put events in order
on a timeline to see if they understand the past
tense, or use quick online polls where everyone
answers at once, so no one feels singled out.
Prepare your CCQs in advance not to make them
more complicated than the concept itself. After
teaching ‘He goes to school,” ask: 'Does he go

Table 1

Drilling techniques

Prompt: New York is the capital of the USA. (not)
Response: New York is not the capital of the USA.

Transformation drill (Ss are given
a structure to be transformed)

Prompt: What's the matter?
Response: I have a (backache).
Prompt: What's the matter?
Response: I have a toothache.

Questions and answers drills (use
of the questions as prompts

Prompt: I didn 't like the TV program, so I slept.
Response: I didn t like the TV program, so I went to sleep.

Repetition drill

Prompt: Leila is a very beautiful girl (intelligent).
Response: Leila is a very intelligent girl.
Prompt: John is helpful (modest).

Response: John is modest

Substitution drill (practice structures or
vocab items)

Student 2: My name is Clara, and I love surfing. And you?

Student 1: My name is Ann, and I am mad about watching TV. What about you?

Student 3: My name is John, and I like reading. What about you?

Chain

Teacher: ‘Salad’

Students: ‘Salad’

Teacher: ‘Cobb salad’

Students: ‘Cobb salad’

Teacher: ‘to order a Cobb salad’
Students: ‘ to order a Cobb salad’
Teacher: ‘1'd like to order a Cobb salad’
Student: ‘I'd like to order a cobb salad’

Back-chaining
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now or every day?’ or ‘Is it one time or always?’.
Make sure your CCQs are clear to understand
and draw a conclusion about a concept.

Scaffolding is a teaching strategy that involves
giving learners the proper support to complete
a task beyond their current ability, and gradually
reducing that support as they become more
confident and independent. For teen beginners,
scaffolding is essential because it helps them
to build confidence step by step and grasp new
language and skills through structured practice.
Here are several practical ways to scaffold
learning for teen beginners:

1. Model the task: consistently demonstrate
it before asking students to do it. This reduces
uncertainty and provides a clear example. If
students are writing about their weekend, show
them your short paragraph first and read it aloud.
Highlight wuseful phrases like ‘On Saturday,
ITwent...’

2. Break tasks into smaller steps: don’t
expect students to produce complex language
immediately. Start with manageable steps that
build toward the goal. For example, your goal is
for students to write about their daily routine.

Steps:

Step 1: Match routine verbs with pictures.

Step 2: Put verbs into sentences.

Step 3: Put sentences in order.

Step 4: Write about your routine.

3. Use sentence starters and frames: give
students structured language to help them express
ideas before they are ready to do it independently.
For example, before completing a production task
on expressing likes and dislikes, prepare some
prompts: I like  becauseits .’ ‘I don't like
Ity

4. Provide word banks or visual
aids: beginner teens may know the ideas they
want to express, but lack the vocabulary. Please
support them with visuals, word lists, or picture
dictionaries. During a speaking task about

hobbies, please give them a small list of verbs
(play, watch, go, read) and pictures to guide their
choices.

5. Gradually reduce support: as students
become more capable, reduce the amount of help.
Let them take more responsibility — for example,
by creating their sentences instead of using
sentence frames, or working in pairs rather than
being guided as a class.

All things considered, teaching beginners
a language is challenging, but seeing their rapid
improvement can be incredibly rewarding.
Gaining the skills and confidence to teach
beginners is also an excellent way to expand your
student base or continue your teaching journey.

Teaching English to teenage beginners presents
a unique blend of challenges and opportunities.
While their linguistic journey starts from
the ground up, it is precisely this foundational
stage that offers the greatest potential for
lasting impact. As this article has argued,
the key to success lies in moving beyond
traditional instruction and embracing strategies
that resonate with teenagers’ emotional, social,
and cognitive realities.

By integrating communicative methods,
gamified learning, and multimedia tools,
educators can create lessons that not only build
language skills but also foster motivation,
confidence, and a positive attitude toward
learning. Understanding the adolescent mindset,
nurturing  classroom rapport, and allowing
room for autonomy are essential to sustaining
engagement and reducing anxiety.

Ultimately, igniting enthusiasm for English
in teen beginners is not about simplifying
content — it’s about enriching the learning
experience. With the right pedagogical mindset
and creative approaches, teachers can spark
curiosity and inspire learners to see English
not as an obligation but as a meaningful
and empowering part of their personal growth.
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3AMMAJIIOIOYH ICKPY: SIK 3POBUTH AHIUIIMCHKY 3AXOILINBOIO
A1 NIIJIITKIB-IIOYATKIBIIB

Cratts TPHCBSICHA aHai3y O0COOJIMBOCTEH BHKNIANAHHS AHTIMICHKOI MOBH IIUTITKAM-TIOYATKIBIM Ta THX
VHIKQIPHUX BHKJIUKIB 1 MOXJIMBOCTEH, SIKi CYNPOBOKYIOTh Llel mporec. BUKIamaHHsS aHITIHCHKOI MOBH ITiUTITKAM
Ha MOYaTKOBOMY PiBHI YacTO HEIOOLIHIOETHCS 3 OTIISAY Ha HOTo CKIamHICTh. X0dYa Ha TEpIIHi ITOTIISI BOHO MOXKE
3[1aBaTHCS MEHIII BUMOTJIUBHM, HiXK HABYAHHS YYHIB BHIIMX PIBHIB, HA MPAKTHUIN po0OTa 3 I TKAMHU-TIOYATKIBISIMH
NnoTpeOdy€e TOHKOTO PO3YMIHHS SIK MEJaroriqHmX, TaK 1 ICUXOJIOTIYHHUX acteKTiB. Ll BikoBa rpyrma, sika Mae 0OMEXEHHUH
a00 TIOBHICTIO BiJICYTHI| TIOTIEpE/IHIN JTOCBiI BUBYCHHS aHTIIIHCHKOT, BUPI3HAETHCS TTOETHAHHIM EMOIIMHOT 4y TIIMBOCTI,
JOTUTJINBOCTI Ta BPa3IMBOCTI.

VY crarti PO3TIITHYTO e(beKTI/IBHl CTpaTeru HABYaHHS, SKi BUXOJIATh 32 MEXi Tpa;mulm{oro nu:[xo;ly, 3 METOH0
TePETBOPUTH nepi MOBHI 3aHSTTS Ha 3MICTOBHHH, 3aXOIUIMBHN 1 Haauxawo4uil 1OCBij. B OCHOBI mpencTraBieHUX
METO/IiB — MPUHIUIN KOMYHIKaTHBHOTO Mifxoay 10 HaBuaHHsS MoB (Communicative Language Teaching, CLT), mo
nepeadayae eMoliiiHe 3any4eHHs y4HiB, (JOpMyBaHHS MO3UTHBHOI aTMoc(epH B KiIaci Ta pO3BUTOK aBTOHOMIl Y4uHiB
3 MepLIMX YPOKiB. Y CTAaTTi MPONOHYIOThCA MPAKTUYHI IHCTPYMEHTH M MiAXO[H, 30KpeMa irpoBi3allisi, BUKOPUCTaHHS
MyJIBTUMEIIHHUX PecypciB, MEpCOHANI3alisl HABYANBHOTO KOHTEHTY, CTBOPCHHS HABYAIBHHUX 3aBIaHb, ITOB’S3aHUX
3 OCOOMCTHUM JIOCBIJIOM, @ TAKOXK MO3UTUBHE MiJAKPITLICHHS.

Takox MpoaHaTi30BaHO THIIOBI TPYAHOIII, 3 SIKUMH CTHKAOTHCS BUKJIAJaul: TPUBOXKHICTh YUHIB, HeOaXkaHHs OpaTH
y4acTh y 3aBJaHHAX, & TAKOK MOKOJIHHEBUH PO3PUB MIXK BUUTEINIEM 1 i yTiTkamMu. CTaTTs MPOIIOHYE PillleHHsI, 3aCHOBaHI
Ha pealbHOMY JIOCBI/Ii BUKJIaaHHsI, 10 CIIPUSFOTH CTBOPEHHIO O€3IIEYHOT0, MTiITPHMYIOYOTI0 OCBITHBOTO CEPEIOBHINIA, 1
T UTITKA MOKYTh BUTBHO JJOCTIKYBAaTH MOBY i IPaKTHKYBATH CIIUTKYBaHHS. 3arajiom, aBTOP HiAKPECIIOE, IIT0 BUKJIAaHHs
AHTTIHCHKOT HA TTOYaTKOBOMY PiBHI MiJJTITKAM € CKJIQJHUM, ajieé HaJ3BHYaHO B)XIIMBHM 1 TBOPUMM 3aBJIAHHSIM, SKE
BHMArae THy4YKOCTi, eMMartii Ta mpogeciiiHoi MaiicTepHOCTI.

KurouoBi ciioBa: miUniTKU-IOYATKIBI, KOMYHIKaTHBHE HABUYAaHHS, MOTHBALis Y4uHs, reiiMidikamis, 3alydeHicTb
y KJIaci, eMOIIHHUH 3B’ 530K, BIEBHEHICTh Y MOBIICHHI.
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